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Abstract: This study investigates the significant types of social support being 
offered to Black and Hispanic students attending a diverse institution of higher 
education with low Black and Hispanic student enrollment. The sample consists of 
43 Black and 30 Hispanic students. Results indicate that both Black and Hispanic 
students believe close-friendship, faculty, and classmate support to impact their 
academic achievement. Results from this study support previous research and can 
benefit trainers, administrators, and instructors. 
 
 The lack of achievement and retention among African American and Hispanic students is 
preventing these populations from attaining higher education and achieving fulfilling job 
opportunities. The U.S. Department of Education, National Center for Education Statistics 
reported that merely 13.1% of African American and 11.4% of Hispanic students enrolled in a 
degree-granting institution in 2007 compared to 64.4% of Caucasian Americans. In order for 
educational researchers and policy-makers to enforce policies in our school systems, it is 
important to examine the social predictors of persistence and achievement among African 
American and Hispanic students. This descriptive study examined the importance of faculty and 
peer support on the academic achievement and persistence of African American and Hispanic 
college students. In addition, this study looked at African American and Hispanic students' self-
reporting on the importance of social support. This study was conducted at a diverse institution 
of higher education with low African American (9%) and Hispanic (14%) student enrollment; 
which, in comparison to the overall California population, is below average for the 
Hispanic/Latino (36%) population, and slightly above average for the African American (6.2%) 
population.  
 Tardy’s model (1985) on social support describes the important dimensions of social 
support and how they effect the achievement of students. Tardy’s model explains that it is 
imperative for students to give and receive support in order to excel academically. In other 
words, students need to feel as though they can easily access all of their support system as 
desired in order to reach their fullest academic potential. In addition, the quality and quantity of 
support given to students makes an impact on their educational attainment. Students need to be 
given support in all facets of life; including receiving, financial support, feedback and advice 
from mentors, and a caring attitude from faculty/staff.   
 In compliance with previous research, this study found social support to play a vital role 
in the academic achievement and persistence of African American and Hispanic college students. 
The descriptive findings from the Child and Adolescent Social Support Scale (CASSS) by 
Malecki, Demaray, Elliot, & Nolten, (1999) found that African American and Hispanic students 
find close friendships to have the greatest impact on their academic achievement; followed by 




Valuable characteristics of faculty, classmate, and close friend support were found from 
African American and Hispanics students self-reporting on significant components of social 
support, which could all benefit new instructors, trainers, and administrators. It was found that 
African American students value faculty who make it easy to ask questions and explain things 
well, value classmates who give good advice, and value close friends who help out when needed. 
Valued characteristics for Hispanic students were faculty who show students how to do things, 
classmates that give praise to each other for doing a job well done, and close friends that help out 
when needed. These findings suggest that it is important for faculty to adjust their teaching 
orientation to meet the needs of their students and for peers to have more opportunities to 
positively collaborate with each other, while offering constructive feedback and praise.  
This analysis is in compliance with Tardy’s model on social support. Tardy explained 
that the five dimensions of social support are the foundation for understanding the achievements 
of students. Unlike previous research on social support, the current study adds to the field as it 
examines students attending a diverse intuition of higher education with low African American 
and Hispanic student enrollment. Educational administrators, trainers, and faculty can utilize the 
current study to create programs and policies in our school systems to promote achievement and 




Alfonso, M. (2006). Hispanic educational attainment in sub-baccalaureate programs. New 
Directions for Community Colleges, 133, 17-25. 
Allen, J. & Smith, C. (2008). Importance of, responsibility for, and satisfaction with academic 
advising: A faculty perspective. Journal of College Student Development, 49(5), 397-411. 
Attaway, N., & Bry, B. (2004). Parenting Style and Black Adolescents' Academic Achievement.
Bae, S., Holloway, S., Li, J., & Bempechat, J. (2008). Mexican-American students' perceptions 
of teachers' expectations: Do perceptions differ depending on student achievement levels? 
Urban Rev, 40, 210-225. 
Bali, V. A., & Alvarez, R. (2004). The race gap in student achievement scores: Longitudinal 
evidence from radically diverse school district. The Policy Studies Journal, 32(2), 393-
415. 
California State Univeristy, Sacramento. (2009). Office of Institutional Research. Retrieved Mar. 
14, 2009, from http://www.csus.edu 
Carpenter II, D. M., & Ramirez, A. (2007). More than one gap: Dropout rate gaps between and 
among Black, Hispanic, and White students. Journal of Advanced Academics, 19(1), 32-
64. 
Cejda, B. D., & Rhodes, J. F. (2004). Through the pipeline: The role of faculty in promoting 
associate degree completion among Hispanic students. Community College Journal of 
Research and Practice, 28, 249-262. 
Charles, C., Dinwiddie, G., & Massey, D. (2004). The continuing consequences of segregation:  
 Family stress and college academic performance. Social Science Quarterly,85(5), 1353-1373. 
Cobb, S. (1976). Social support as a moderator of life stress. Psychosomatic Medicine, 38(5), 
300- 314 
Comeaux, E., & Harrison, C. K. (2007). Faculty and male student athletes in American highereducation:  





Crosnoe, R. (2005). The diverse experiences of Hispanic students in the American educational 
system. Sociological Forum, 20(4), 561-588. 
Davis, L., Johnson, S., Cribbs, J., & Saunders, J. (2002). A brief report: Factors influencing 
African American youth decisions to stay in school. Journal of Adolescent Research, 
17(3), 223-234. 
Desimore, L. (1999). Linking parent involvement with student achievement: Do race and income 
matter? The Journal of Educational Research, 93(1), 11-29. 
Foster, K. (2004). Coming to terms: A discussion of John Ogbu’s cultural-ecological theory ofminority  
 academic achievement. Intercultural Education, 15(4), 370-384. 
Frank, A. (2003). If they come, we should listen: African American education majors'perceptions of a  
 predominantly white university experience. Teaching and Teacher Education, 19(7), 697-
717. 
Ford, D., Grantham, T., & Gilman, W. (2008). Another look at the achievement gap: Learning 
from the experiences of gifted Black students. Urban Education, 43(2), 216-239. 
Gaylord-Harden, N. (2008). The influence of student perceptions of parenting and coping onachievement  
 and classroom behavior among African American children. Psychology in the Schools, 45(8), 763-777. 
Gibson, M. (2005). Promoting academic engagement among minority youth: Implications fromJohn  
 Ogbu's Shaker Heights ethnography. International Journal of Qualitative Studies inEducation, 18(5),  
 581-603. 
Greene, T. G., Marti, C. N., & McClenney, K. (2008). The effort-outcome gap: Differences forAfrican  
 American and Hispanic community college students in student engagement andacademic achievement.  
 The Journal of Higher Education, 79(5), 513-539. 
Grier-Reed, T., Madyun, N., & Buckley, C. (2008). Low Black student retention on apredominantly White  
 campus: Two faculty respond with the African American student network. Journal of 
College Student Development, 49(5), 476-485. 
Hagedron, L. S., Chi, W., Cepeda, R., & McLain, M. (2007). An investigation of critical mass: 
The role of Latino representation in the success of urban community college students. 
Research in Higher Education, 48(1), 73-91. 
Harper, S. (2006). Peer Support for African American Male College Achievement: Beyond 
Internalized Racism and the Burden of 'Acting White.' The Journal of Men's Studies, 
14(3), 337-358. 
Horvat, E. & Lewis, K. (2003). Reassessing the 'burden of 'acting white'': The importance of peer 
groups in managing academic success. Journal of Educational Sociology, 76(4), 265-280. 
Howard, T. (2001). Powerful pedagogy for African American students. Urban Education, 36(2), 
179-202.Hubbard, L. (2005). The role of gender in academic achievement. International 
Journal of Qualitative Studies in Education, 18(5), 605-623. 
Howard, T. (2003). Culturally relevant pedagogy: Ingredients for critical teacher reflection. 
Theory into Practice, 42(3), 195-201. 
Hubbard, L. (2005). The role of gender in academic achievement. Journal of Qualitative Studies 
in Education, 18(5), 605-623. 
Jay, G. & D'Augelli, A. (1991). Social support and adjustment to university life: A comparison 
of African-American and White freshmen. Journal of Community Psychology, 19(2), 95-
108. 
Kerpelman, J., Eryigit, S., & Stephens, C. (2008). African American adolescents' future 
education orientation: Associations with self-efficacy, ethnic identity, and perceived 




Ladson-Billings, G. (1995). Toward a theory of culturally relevant pedagogy. American 
Educational Research Journal, 32, 465-491 
LeCroy, C. W., & Krysik, J. (2008). Predictors of academic achievement and school attachment 
among Hispanic adolescents. National Association of Social Workers, 30(4), 197-209. 
Malecki, C. & Demaray, M. (2002). Measuring perceived social support: Development of the 
child and adolescent social support scale (CASSS). Psychology in the Schools, 39(1), 1-
18. 
Malecki, C. K., & Demaray, M. K. (2006). Social support as a buffer in relationship between 
socioeconomic status and academic achievement. School Psychology Quarterly, 21(4), 
375-395. 
Mandara, J., & Murray, C. B. (2002). Development of an empirical typology of African 
American family functioning. Journal of Family Psychology, 16, 318-337. 
Mandara, J. (2006). The Impact of Family Functioning on African American males' Academic 
Achievement: A Review and Clarification of the Empirical Literature. Teachers College 
Record, 108(2), 206-223. 
Newman, P. & Newman, B. (1999). What does it take to have a positive impact on minority 
students’ college retention. ADOLESCENTS, 34(135), 483-492. 
Palmer , R. & Gasman, M. (2008). 'It takes a village to raise a child': The role of social capital in 
promoting academic success for African American men at a black college. Journal of 
College Student Development, 49(1), 52-70. 
Plybon, L., Edwards, L., Butler, D., Belgrave, F., & Allison, K. (2003). Examining the link 
between neighborhood cohesion and school outcomes: The role of support coping among 
African American adolescent girls. Journal of Black Psychology, 29(4), 393-407. 
Pollard, D. (1993). Gender, achievement, and African-American students' perceptions of their 
school experience. Educational Psychologist, 28(4), 341-356. 
Pong, S., Hao, L., & Gardner, E. (2005). The role of parenting styles and social capital in the 
school performance of immigrant Asian and Hispanic adolescents. Social Science 
Quarterly, 86(4), 928-950. 
Powell, C. & Arriola, K. (2003). Relationship between psychosocial factors and academic 
achievement among African American students. Journal of Educational Research, 96(3), 
175-181. 
Rodgers, K. & Rose, H. (2001). Personal, family, and school factors related to adolescent 
academic performance: A comparison by family structure. Marriage & Family Review, 
33(4), 47-61. 
Russell, M. & Atwater, M. (2005). Traveling the road to success: A discourse on persistence 
throughout the science pipeline with African American students at a predominantly 
White university. Journal of Research in Science Teaching, 42(6), 691-623. 
Schmeelk-Cone, K. & Zimmerman, M. (2003). A Longitudinal Analysis of Stress in African 
American Youth: Predictors and Outcomes of Stress Trajectories. Journal of Youth and 
Adolescence, 32(6), 419-430. 
Smokowski, P., Reynolds, A., & Bezruczko, N. (1999). Resilience and protective factors in 
adolescence: An autobiographical perspective from disadvantaged youth. Journal of 
School Psychology, 37(4), 425-448. 
Somers, C., Owens, D., & Piliawsky, M. (2008). Individual and social factors related to urban 





Talento-Miller, E. & Peyton, J. (2006). Moderators of the accuracy of self-report grade point 
averages. GMAC Research Reports, 10(6), 1-12. 
Tapia, J. (2004). Latino households and schooling: Economic and sociocultural factors affecting 
students' learning and academic performance. International Journal of Qualitative 
Studies in Education, 17(3), 415-436. 
Tardy, C. (1985). Social support measurement. American Journal of Community Psychology, 
13(2), 187-202. 
U.S. Census Bureau. (2009). Educational Attainment. Retrieved Mar. 14, 2009, from 
http://www.census.gov. 
U.S. Department of Education. (2008). National Center for Educational Statistics. Retrieved 
Mar. 14, 2009, from http://www.nces.ed.gov.  
Walker, K. & Satterwhite, T. (2002). Academic performance among African American and 
Caucasian college students: Is the family still important? College Student Journal, 33(1), 
113-128. 
Wilson, L. & Stith, S. (1993). The voices of African American MFT students: Suggestions for 
improving recruitment and retention. Journal of Marital and Family Therapy, 19(1), 17-
30. 
Yan, W., & Lin, Q. (2005). Parent involvement and mathematica achievement: Contrast across 
racial and ethnic groups. The Journal of Educational Research, 99(2), 116-127. 
 
  
